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What is video modelling?   
Video-based modelling, more commonly known as video modelling, is an evidence-based 
prompting strategy that is commonly used to teach various new skills to students with 
disability (Wright et al., 2020). Video modelling involves the delivery of scripted 
scenarios by models who demonstrate a desired behaviour or skill that is video 
recorded (Seok et al., 2018). Through watching these video recordings, rehearsing the 
behaviours or skills portrayed, and then performing them, students can quickly acquire 
appropriate behaviour through observational learning (Bandura, 2001).   

There are two main types of video modelling: (1) video other modelling 
(VOM; simply referred to as video modelling), and (2) video self-modelling (VSM; Seok et 
al., 2018). When using video other modelling, models are those other than the participant 
and the most effective models are those who are relatable to the participant (e.g., similar age, 
race, personality) and demonstrate the behaviour or skill at an achievable level (i.e., at a 
slightly higher level of functioning). On the other hand, video self-modelling is considered a 
more effective form of video modelling and involves the participant serving as their 
own model (Seok et al., 2018). Although there is a third form of video modelling, point of 
view modelling or subjective point of view modelling, there are far fewer studies of its use. 
Point of view modelling is when videos are recorded from the participant’s perspective as 
though the participant were performing the skill or behaviour (Mechling, 2005).   
  
What is the evidence?   
The majority of available research on video modelling in the field of special education 
has involved the teaching of non-academic functional skills to students with autism spectrum 
disorder or developmental disabilities who respond well to intervention involving visual 
supports (Buggey & Ogle, 2012; Ok & Howorth, 2020). Numerous reviews and meta-
analyses provide evidence to support the use of video modelling as an effective and versatile 
way to teach communication, social, behavioural, and functional skills. It is therefore 
surprising that there is a confirmed research-to-practice gap where video modelling is 
concerned. In a 2018 survey conducted by Knight et al., over 60% of special educators 
reported that they had never used video modelling within their special education classrooms.   
A review conducted by Delano (2007) examined 19 studies to investigate the effects of video 
modelling on individuals with autism. This review established that video modelling was 
effective in improving participants’ use of social communication skills and functional living 
skills while decreasing their challenging behaviours. Another small-scale review conducted 
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by Hitchcock et al. (2003) examined the effects of video self-modelling on teaching various 
skills within school settings, and found the results to be positive. Both reviews (Delano, 
2007; Hitchcock et al. 2007) reported the successful maintenance and generalisation of 
results.   

Wong et al.’s well-known review of evidence-based practices for students with autism found 
video modelling to be an effective practice for teaching a vast range of skills (2015). This 
review, however, aggregated the results of multiple dependent variables (e.g., 
communication, motor skills, and appropriate behaviour) into one level of effectiveness. 
Since much of the reviewed literature examined the effects of video modelling on the social 
skills of younger children, the application of results to an older student population is 
limited (Wong et al., 2015). 
  Although most of the research on the use of video modelling has involved participants with 
autism or developmental disabilities, there has been a recent increase in the study of video 
modelling for students with high-incidence disabilities (e.g., emotional and behavioural 
disorders and specific learning disabilities; see Baker et al. 2009; Clinton, 2016; Seok et al. 
2018). There is also an emerging body of research on the benefits of video modelling for 
students with disability in mathematics (see Satsangi et al., 2020a; Satsangi et al., 2020b) and 
reading performance (Ok & Howorth, 2020). In addition, much of the research into the use of 
video modelling has employed either video other modelling, or video self-modelling, with 
little in the area of point of view video modelling (Satsangi et al., 2020a).   
  
Summary of Findings  
Video modelling uses technology to efficiently deliver individualised prompting instruction 
to students with disability (Mason et al., 2016). The benefits of video modelling are similar to 
the positive outcomes associated with in vivo modelling and subsequent imitation (Mason et 
al., 2013). However, these results are achieved more efficiently with fewer resources (e.g., 
support personnel, time spent delivering individualised instruction). Remaining gaps in the 
research include the limited amount of evidence available for older participants and a lack of 
research into use of video modelling to support academic skills (Wright et al., 2020). In 
addition, much of the available research continues to focus on the use of video modelling for 
students with autism and developmental disabilities.   
  
Advice for Special Educators   
As a result of the reported benefits, special educators can confidently use video modelling to 
support the development of various skills for students with a range of disabilities. Due to the 
current lack of research on the effectiveness of video modelling for the instruction 
of academic skills, special educators should use video modelling with caution if 
targeting these skills. Before implementing this promising practice, special educators should 
consider which model of video modelling to use, its method of delivery, and how to find 
reliable demonstrations of practice.  

When deciding which form of video modelling to use, special educators are encouraged to 
trial the use of video self-modelling as there are additional benefits to using video self-
modelling when compared to other models. As the students are recorded demonstrating 
competence of a skill or behaviour, they may also show improvements in perceived self-
efficacy as they view themselves as competent (Axelrod et al., 2014).   
There is evidence to suggest that video modelling and video self-modelling are more 
effective when delivered as an independent intervention than when embedded within a 
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package program (Mason et al. 2016). It is therefore recommended that special educators 
facilitate video modelling by introducing it to students as a stand-alone intervention, or at 
least prior to the use of video modelling as a component of a package intervention.  
Although there is ample research on the effectiveness of video modelling for students with 
disability, special educators should be cautious in interpreting the findings of some research, 
particularly research that does not meet quality indicators. For example, an innovative meta-
analysis conducted by Losinski et al. (2016) that examined the effect of video-based 
intervention in decreasing challenging behaviours of students with emotional and behavioural 
disorders found that very few studies met the standards for evidence-based practice 
developed by the Council for Exceptional Children. It is therefore important for special 
educators to search for quality studies to inform their practice.    
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